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During their final spring at upper secondary school, students face many big choices regarding life and
becoming independent. One of the most important choices in life has to do with educational choices
after secondary school. Sufficient preparedness should thus be offered to this task through secondary
level education supporting and promoting individuality. Additional challenges are caused by many of
the structural factors of the Finnish educational system relating to further education. Examples of this
are mandatory military service for men as well as demanding higher education entrance exams that
can require a lot of preparation. Both of these add to extra years between different kinds of education
and educational levels. Additionally, the promotion of individuality in upper secondary school choices
and life in general further complicates the search for one’s own path. Most upper secondary school
graduates continue their studies after graduation, most of them after reflecting on it for a year or
two. However, most students aim to continue their studies directly after upper secondary school. How,
then, do upper secondary school graduates experience educational choices?

Upper secondary school students and educational choices

The purpose of this article is to examine what kinds of thoughts upper secondary school students in
theirfinal year have about educational choices after graduation. The study is partly based on data | have
collected formy Master’s thesis. The research data were compiled through group interviews between
December 2011 and March 2012 intwo differentcities and four different uppersecondary schools. Two
of the uppersecondary schools were specialised in arts. A majority of the interviewees were attending
their matriculation exams in spring 2012.

In an article by Heidi Kettunen (Kettunen, 2013), the educational choices of upper secondary school
students were examined statistically. Atte Vieno’s (Vieno 2013) article, on the other hand, discusses
educational choices afterthe choice has been made. In this article, | aim to bring out the voices of indi-
vidual choosers. Educational choices are choices of the future. What do upper secondary school stu-
dentsaimat in theireducational choicesin 2012? How certain are they of theirchoices in this uncertain
phase of life? Are their choices really future-oriented? | aim to summarise these dimensions by discuss-
ing the answer to the question:

How do uppersecondary schoolstudents regard the educational choices they make after gradu-
ation?

| will begin by introducing the currentuppersecondary education system as well as the statistics of ed u-
cational choicesin brief. Afterthis, | will move on to discussing adolescence and choices made in adoles-
cence. An analysis and the results of it will follow this discussion.

Upper secondary schools and their students today

The purpose and task of upper secondary education is to offer wide -ranging all-round education and
preparedness for further education. (National Core Curriculum for Upper Secondary Schools 2003, 12—
15.) The freedom forflexible studies has been increased through adding the possibility to attend courses
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in othersecondary schools and through adding optional courses. The decentralisation of the Matricula-
tion Examination has also helped this cause. Intheoryitis possibletofinishone’s studies partly or com-
pletely through distancelearning. (Klemeld et al. 2007, 12; Jarvinen 2003, 12.) According to the national
core curriculum, uppersecondary school education should be goal -oriented and develop preparedness
to make choicesin one’s own life, such as educational choices. The education offered should improve
the self-esteem and self-knowledge of each student. Additionally, education should offer skills for plan-
ning one’s future. (National Core Curriculum for Upper Secondary Schools 2003, 18, 24.)

Educational paths have become more individual but at the same time longer and more complex. This
trend does not only concern highereducation but it also reaches as far as the modern upper secondary
school striving forindividuality. According to Jarvinen (2003), one of the clearest examples of this new
educational thinkingis that specialised upper secondary schools became more common in the 1990s. In
these specialised schools, individuality, specialisation, supporting talent and competitiveness become
concrete. Specialisation in uppersecondary education beganin the early 1980s through schools special-
ised in arts and music, and it developed though sports schools in the late 1980s to arranging intern a-
tional baccalaureates in the 1990s. These specialised schools have the possibility to deviate from the
national curriculum by replacing courses with specialised ones in the school’s own curriculum. Addition-
ally, they are able to choose theirstudents with different methods, usually giving weight to matters such
as hobby interests and specialised skills in addition to the usual method of comparing average grades.
Student selection is usually carried out through entrance exams or some other method providing the
meansto selectthe most talented students from the applicants. This special status undermines the tra-
ditional Finnish educational ideology, which is based on equal opportunity. These competitive schools
receive more resources to carry out their specialised tasks, and there is a risk for uneven division of re-
sources between schools. This undermines the principle of equal opportunity even further. (Jarvinen
2003, 12-14; Klemela at al. 2007, 13.; Koistinen 2011, 28-29.)

Upper secondary school students taking theirfinal examsin spring 2012 have usually begun their studies
in 2009. In that year, 50.2 per cent of the 64,137 ninth-graders finishing primary school begun their
studies in upper secondary school, 41.2 per cent begun vocational training, and 8.6 per cent did not
continue to education leadingto a degree. (Statistics Finland, education statistics 2011, entrance to ed-
ucation.) Accordingto the 2011 educational statistics of Statistics Finland, of the new upper secondary
school graduates in 2010, 4.2 per cent entered secondary vocational training, 17.4 per cent entered a
polytechnic and 18.1 per cent entered a university. 60.3 per cent of the new upper secondary school
graduates did not continue to education leadingto a degree. About 77 per cent of the graduates applied
for furthereducation butonly 41 percent got in. What is not revealed in the statistics is that most men
complete theirmilitary or non-military service directly after upper secondary school, which leads to the
postponement of studies. According to a survey by the Union of Finnish Upper Se condary School Stu-
dents (2008), 62 per cent of students in their third or fourth year of upper secondary school studies
aimed at university studies after graduation. 38 per cent said that they aimed at polytechnics, and 9 per
cent were thinking about vocational training. 7 per cent did not know of their plans for further educa-
tion, and 11 per cent said they would have a year off “with no particular plans” after upper secondary
school. 17 percent said they would work temporarily and 1 per cent permanently. (The Union of Finnish
Upper Secondary School Students 2008, 9-11.)

Thus, a majority of upper secondary school graduates take at least one year off after graduation, al t-
hough the statistics seem to show that most of them do not do this voluntarily. Many people use their
year off to work in more or less interesting professions. Moving out to live alone, becoming independent
and thinking about what to study. For many this also means preparation forthe various entrance exams
to higher education. Entrance exams are one of the structural factors of the Finnish higher education
system that make it more difficultto continue to further education, as many fields are competitive and
there are a lot of applicants. Many universities publish their application statistics on their websites. A
glimpse at the application statistics on the University of Turku website (www.utu.fi) reveals that, for
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example, there were 320 places for economic sciences in 2012. 2,339 applicants took part in the en-
trance exam, 40.4 of which were new upper secondary school graduates. 320 were selected, and 25.9
percent of them were new upper secondary school graduates. A quick calculation reveals that the ad-
mission percentage was 13.7 per cent. Thus, itis no wonder that many applicants rely on preparation
coursesto improve theirchances of success. These courses are often held in university cities. One of the
major organisers of these courses in Finland is Valmennuskeskus Oy. Their website
(www.valmennuskeskus.fi) states as follows: “Being successful in entrance exams requires good com-
mand of the basics and an increasing amount of ability to apply what has been learnt. Success in exams
requires commitment and diligent studying. Our courses are planned so that the preparation methods
correspond with the changing requirements of the exams. Each student following the course plan of
Valmennuskeskus has an excellent chance of receiving the desired study place.” (Translated from Finn-
ish) Accordingto this message, being successful in exams requires disciplined studying and a will to suc-
ceed. These are said to be significant to the applicant, and they are for sale at the preparation course.
(Vahtera 2007, 19.)

Future choices and adolescence

The concepts of adolescence and adulthood have been understood differently in different eras and cul-
tures. Ketokivi defines adulthood as a “process defined by social rules, during which a person moves
fromthe category of adolescence to the category of adulthood, both as a part of the social world as well
as their own experiences”. This can be considered the western definition. (Ketokivi 2005, 108—109,
translated from Finnish.) Ketokivi (2005) discusses whetherthe prolonged adolescence is a result of the
requirements thatthe society placeson the individual as well as the individualised society. Individuals
are seen to be personally responsible for their own choices. (Ketokivi 2005, 102-104.) In the western
society, adolescence has become a multi-dimensional phase that has stretched from both ends; the
transition from adolescence to adulthood is anindeterminate phase of life. Adulthood is reached inin-
crements. Traditionally, central conditions of adulthood have included marriage and parenthood. Other
conditions can be, forexample, graduation, findinga permanentjob, steady income, settling down and
the stability of life. However, the current society does not support stability and thus settling down.
(Aapola 2005, 258., Ketokivi 2005, 101.) When the concept of adolescence becoming increasingly com-
plex is the norm, would there be reason to modify the concept of adulthood?

Upper secondary school students are making their choices in adolescence, which is an uncertain phase
of life. Educational choices made in adolescence become a part of the rest of the chooser’s life. Howev-
er, it is impossible to know anything about the future before is has become the present. Adolescents
have difficulty in anchoring theirplansinthe future, as in uncertain conditions, the future is difficult to
predict. Nevertheless, individuals tend to perceive their own future through refle cting on hopes, fears
and possibilities related toit. This perception is dependent on the time and place and forms the individ-
ual’s living environment. For current upper secondary school students, this constitutes the uncertain
phase of adolescence. People are constantly making assumptions, assessments and decisions to ensure
control of theirown future, as choices made in the present have their consequences in the future, just
as choices made in the past have consequences in the present. (Ketonen 1981, 2; Rubin 2006, 15.; Mik-
konen 2000 16-17).

According to Kojo (2010), future orientation can be understood to mean thinking about the future:
hopes, goalsand plansrelated toit as well as an assessment of the possibilities that the individual has to
influence their own future. (Kojo 2010, 23—-24.) If the future seems uncertain, this can for its part im-
pede making choicesrelatingto the future. Tommi Hoikkala and Petri Paju have described the genera-
tion born in the 80s and 90s as “the generation of individual choice” [1]. This refers to the information
society’s growing demands of what one needs to know and be able to do in order to cope in life. The
generation of individual choice is better off in many ways than their predecessors: more educational
possibilities, better standard of living, possibility to travel and see the world. In the context of education,
pupils have the possibility to choose different kinds of focuses at a much younger age than before.
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However, this educational freedom of choice also brings the responsibility for one’s own choices to
much younger people than before. Hoikkala says that the model of individualisation “favours independ-
ent, coping, motivated and industrious adolescents” (Hoikkala & Paju 2008, 288-289, translated from
Finnish).

Educational choices are decisions that adolescents are expected to make. Choosing means responsibility
and obligation. Choices reach into the future and adulthood, which is difficult for the adolescents to
anticipate. In addition to the uncertainty of the future, the blurred phases of life and uncertainty of the
present are challenges in themselves.

Research data and analysis

The research data were compiled between December 2011 and March 2012 in two different cities and
four different upper secondary schools, two of which were specialised in arts and the other two were
general uppersecondary schools. Three of the schools used were located in university cities, including
both of the specialised schools. One of the schools was located in a small city of about 15,000 inhabit-
ants with no other opportunities for further education than one vocational school. The data consist of
six group interviews with atotal of 27 participants among third year students, five of whom were plan-
ningto continue theiruppersecondary school studies in the fourth year. The remaining 22 were taking
theirfinal exams in spring 2012. Of the interviewees 13 were men and 14 were women. In table 1, the
data is presented by school and gender. In order to maintain the anonymity of the interviewees, | have
named the participants of each group with the same initial in the reports. These initials are also pre-
sented in the following table.

Table 1. Data by city and by gender.

School type: Women Men Total Initial
Small city, school 1 3 4 L
1.
Small city, school 3 2 5 K
1.
Total, small city 4 5 9 -
Large city, school 3 2 5 A
2.
Large city, school 0 5 5 J
2.
Total, large city 3 7 10 -
Specialised school, 4 0 4 T
school 3.
Specialised school, 3 1 4 (0]
school 4.
Total, specialised 7 1 8
schools
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Total, whole data 14 13 27

A group interview situation has some special characteristics compared to an individual interview. In an
individualinterview, the interviewer often has control over whatis discussed in the interview and how.
The discussionina group interview is more of a conversation between several people than a dialogue
betweenaninterviewer and an interviewee. Thus, control over the situation does not lie solely in the
hands of the interviewer, and the situation differs from adialogue between aninterviewerand an inter-
viewee. The interviewer has the possibility to steer the discussion into certain themes, such as in the
semi-structured model used inthese interviews. However, agroup interview contains continuous inter-
ruptions and other matters that are not in the control of the interviewer. As a data collection method,
group interviews are efficient due to the higher number of participants. (Sulkunen 1992, 264—-265.) A
group discussion must be interpretedinthe contextinwhichitis produced. An individual’s expressions
and their content always tell of, forexample, what kind of image the participant wants to portray to the
other participants or how they want the other participants to see them.

The interviews were recorded and transcribed. The duration of the interviews ranged from 35 to 55
minutes. All interviews were recorded and transcribed as research data. The total amount of transcribed
text in Calibri font (pt12) was 114.5 pages. The Express Scribe program was used in transcribing. Notes
were created by reading through the transcriptions severaltimes, and these notes were coded with the
Atlas.ti program. Reaching a meaningful set of datarequired several attempts of coding. The goal was to
find differences and similarities between the interviews. In the following analysis phase, the codes were
formedintolargerunitsand themes. Data collection through themed interviews guides as well as simpli-
fiesdividingthe datainto themes, as the themes of the interview provide a ready-madesstructure to the
data. The division was made based on what was said about each theme, and the appearance of different
themesinthe data was compared. Thisis a kind of reorganisation of the data. (Tuomi & Sarajarvi 2009,
93.)

In table 2, the division of the code into different themes is depicted. The themes “further education as a
choice” and “further education as a goal” will be examined in more detail in this article. These two
themes deal with the experience of educational choice and the goals set to it.

Table 2. The division of the codes into different themes.

UPPER SECONDARY UPPER SECONDARY FURTHER EDUCATION FURTHER EDUCATION

SCHOOL AS A CHOICE SCHOOLASA PATHTO AS A CHOICE AS A GOAL
FURTHER EDUCATION
Why upper secondary = Course choices / final Why studying? Educational
school? exams options
Upper secondary Fourth yearin upper Where and what Setting goals
school as an experi- secondary school to study?
ence
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Family
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preparation course
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Educational choice — towards an unknown goal

Accordingto the data, applying for further education was self-evident to all interviewees. All interview-
ees named a higher education degree as their primary choice, eitherin a university or a polytechnic.
Onlytwo of the interviewees told that they had even considered applying for vocational training; to all
others, higher education was self-evident. One of these two, in addition to higher education degreesin
arts, dreamt of the profession of boat building and was currently studying at a specialised upper sec-
ondary school. The other was a man from a small city, who only mentioned that the thought had
crossed his mind. The othersin his group, however, rejected the idea for their own part. This small city
does not offer other educational opportunities besides vocational training.

Allinterviewees were notable to name a specific degree program or subject for which they wish to ap-
ply. Despite of this unclarity, their goals were set to higher education. The perception that their place
would be in the limited scope of higher education reveals an interesting premise for making choices:
limiting one’s own interests to fit into the scope of what higher education has to offer.

Joonas: Well yeah, |don’t have a clear idea of any kind of certain profession, but | was
like thinking thatI’d try to educate myself as well as possible and then see what jobs |
can get and what would be fun and so forth, so | don’t really have a clear picture.

Interviewer: What would you call being well educated?
Joonas: Well | was thinking about a Master’s degree. A Master’s level degree, at least.
Interviewer: In what subject?

Joonas: Well, atthe moment|feel like economicsciences, butit’s really not for sure at
this point. Probably.

(General upper secondary school, large city)

Forits part, a possible unawareness of the whole spectrum of educational options directs the choosers
towards highereducation. Onthe other hand, uppersecondary school students talk about the upcoming
studying as the best part of their lives, and studying is believed to entail freedom. This conclusion had
beenreachedthrough second hand knowledge from, forexample, siblings, parents, friends or teachers.
Studyingas a phase of life becomes asort of natural continuum towards which to progress, and conten-
tually, fulfilment is found from higher education, towards which one’s interests, which guide choices,
are directed.

An interesting observation from this data is the popularity of economic sciences, as already became
apparentfromthe earlierexample. Onthe otherhand, itis noteworthy that none of the interviewees in
the specialised schools mentioned this as a desired field of study. It must be noted, however, that the
students in specialised schools are underrepresented in this data when compared to general schools,
and both specialised schools in the data are related to arts. In addition to economic sciences and the
profession of economist (five mentions), aspirations were clearly directed at fields providing a profes-
sional title. These include professions such as teacher (three mentions), police officer (two mentions)
and lawyer (two mentions). Additionally, the professions of artist, graphic designer, architect and pho-
tographerwere all mentioned once. The motivations foreducation were invariably defined to stem from
one’s own interests, which is how student counsellors often advice students to make their choices.
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Anna: | also had that kind of a process of elimination, but well... It’s just that economics is
one of those really versatile fields and you would be able to work with other people, and |
haven’t really been that interested in natural sciences anymore, so...

Interviewer: What about languages?

Anna: Well, languages, well... | don’t know. Swedish is kind of fun, but | don’t know. I’'m
justkind of a little bitinterested in everything but nota lot interested in anything... or not
especially interested in one thing, you know?

Interviewer: What about all these subjectsin humanities? Let’s say forexample literature
or Finnish or history or theatre research? Are any of you interested in any of those?

Aulis: Well... I have been thinking about history, because I’ve been studying it a lot here
[inupper secondary school], but literature, | don’t know... | don’t really like to read that
much. I’'m more for things that are to the point and swift, so I’'m not at all interested in
that, but history has been one of my options.

Aliisa: They are difficult, because you don’t know concretely what professions you would
be getting, if not teaching, like a teacherin that field or a prof... like a researcher.

(General upper secondary school, large city)

Of the general academicfields, so called generalist fields, only one person named French philology and
anotherone history. Otherfieldsin the humanities were not mentioned. When asked directly, the inter-
viewees said their experience to be that by studying for example comparative literature, you will not
graduate to any specificprofession and thus will not know for certain what you would do after gradua-
tion. One of the interviewees had decided to apply for French philology, because they had good co m-
mand of the language and believed in their chances of gettingin. In other words, they were not applying
because of particular interest in philology, as the interviewee had a strong perception that one is not
able to know anything about educational choices before having experience of studying in the field.

Oona: | don’tknow. | was firstthinking... | have no clue... | want into a university. But | have no
clue of what it’s [studying] like, even though people are trying to tell me. But | kind of have a
feeling that you can’t really know without being there. | was thinking about studying French,
French philology, because Ithink I could getin. Then| could just hangaround a bitfor a year and
change majors [laughter].

(Specialised upper secondary school, large city)

Educational goals varied in quality. They vary along the axis of determination and uncertainty as well as
in relation to how long the dream has existed. Some might have had knowledge of their own field in
theirchildhood. The perception of adesirable field of study also enables the students to put emphasis
on certain subjects during their uppersecondary school studies with this goal in mind. Interestinacer-
tain field of study might have also arisen or become stronger during upper secondary school. On the
other hand, there were many who could not say anything about their own field yet. Even if one could
name a field where they would be applying, it does not guarantee the chooser’s certainty of what a de-
sirable field would be. The metaphor of the process of elimination in making educational choices also
surfaced repeatedly, as became apparent in the previous example.

Requirements set by educational choices and tactical choices

An uppersecondary school student thinking about educational choices faces two major challenges. The
first challenge hasto do with identifyingone’s own goals forfurthereducation. If this goal leads to high-
er education, asitwould appearbased onthe data in question, the other challenge faced is passing e n-
trance exams. If there is no certainty of educational choice, identifying one’s own goals appears as an
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insurmountable hurdle, but atthe same time there is a feeling of necessity to cross that hurdle and find
one’sownway. The sense of challenge rises from uncertainty and the experience of educational choices
as demanding. As became clearearlier, applying for further education s justified by one’s owninterests,
but whenthere are multiple interests, it becomes difficult to limit one’s choices. The fear of making a
wrong choice is also present in the process, even when the actual goal is not clear.

Kerttu: Well, | at least am... | feel really stressed about this education thing, because |
don’tknow what | want. So I’ve been thinking for like a year of all the options, searched
online forall these universities and everything, because | don’t... | just don’t know what |
want.

Interviewer: What makes it stressful ?

Kerttu: Well I don’t wantto just go somewhere and then find myself somewhere | really
don’t want to be or that | can’t get a job or do something | don’t like, you know...

Kasperi: ...yeah, that.

Kerttu: ...yeah. | wantto know what | want. | just want to know what | wantto do or know
what | will become.

(General upper secondary school, small city)

On the other hand, thinking about one’s future was seen as fun and exciting among the students of the
specialised schools.

For fields of study with a written entrance exam, the students felt that getting in was just a matter of
giving it all. One could also go and try one’s luck in exams, but this is not a sensible starting point. All
interviewees had the perception that preparing foran entrance exam required more studying than what
they were usedtoin uppersecondary school. Tactical choices for entrance exams are also possible, for
example applying for Swedish-speaking programs, where the number of points needed is smaller. Pre p-
aration courses were considered to promote the goals and motivate in studying for exams. The appli-
cants feltthatthere were some fields where it was actually impossible to get in without a preparation
course, and thus it became a necessity in order to reach the goal.

Interviewer: ... So how are you planning to reach these goals?
Jussi: Just by reading a lot. Getting the books in time and reading.

Joonas: Yeah. Readinga lotand thentryingto getto a preparation course. They [prepara-

tion courses] are pretty important is you’re applying for the school of economics, for ex-
ample.

Jaakko: Yeah. You just need to work hard, all there is toit. It’s this Finnish mentality to
work hard.

Jarkko: Land of hard work.

Juho: Yeah. | agree.

Interviewer: So there is no shortcut?
Interviewees: No.

(General upper secondary school, large city)

Students in the specialised schools were a bit more analytical in their reflections on reaching goals.
Where the other two groups unanimously stated that reaching goals required giving your all, the stu-
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dentsinthe specialised schools thought about the matter more from their own starting point and less
deterministically.

Terhi: | think the obstacle is maybe that | don’t know yet if | have enough brain for this
whole thing, | haven’tthought of itforlong enough, but... well, maybe it’s just that if I'm
not smart enough, but then | can practice and then if | just get lazy at some point. But |
don’treally think.I’m not really a pessimistin all this, so | do think that I’ll get in at least
on the second try if | don’t get an Lin physics. (laughs)

Interviewer: What about everyone else? Can you think of any concrete obstacles for
reaching these goals... not fulfilling your dreams for further education?

Tiina: Well I do think about the interviews, thatif they’re just looking for a different kind
of person. If I've just thought that a police officer should be something different. Because
I’'ve been thinking a lot that I’'m annoyed by those kind of arrogant policemen and I'd
wantto be really honestand good. Soif they... if they think1’m a wussy orsomething. You
just can’t know.

(Specialised upper secondary school, large city)

The interviewees experienced thinking about the future as challenging, because predicting the future
was impossible. Both positive and negative attitudes towards the future were found. These attitudes
varied so that almostalways all interviewees agreed: either the future can be trusted or not. Causes of
concernincludedforexampleentrance exams and passing them. Evenif the interviewees did not nece s-
sarily trust the future, they almost invariably trusted education. On the other hand, for example the
“field of cultural studies” was often mentioned with regard to graduation not guaranteeing employ-
ment. Thinking about the working life in general was not seen particularly important. As | mentioned
earlier, educational choices are made based on one’s own interests, but the working life appears sepa-
rate from this choice. The future was only planned as far as the matriculation exams or the entrance
exams for the next place of study.

Conclusion

Accordingto the data, uppersecondary school students see further education as self-evident. Whether
this means that choice is necessary remains open to interpretation. Upper secondary school students
seemto have adopted a determined attitude, where one’s own educational path is seen most clearly to
lead to higher education. Studying is seen as a phase of life into which one automatically enters after
uppersecondary school. However, the future is not planned from the point of view of working life, even
though, for example, education in culture is avoided based on knowledge of poor employment.

Itisalso clearthat the students wish to continue straight to further education without having a year off.
A yearoffis seenasa necessity and nota choice. Thisis the case evenif one’s goals are still unorganised
duringthe final year of uppersecondary school studies. Thus, the educational choice potentially deter-
mining the rest of one’s life can be made in a very short period of time, less than one semester. Una-
wareness and uncertainty in one’s own choice cause anxiety, and thinking about optionsis seen as chal-
lenging. Obstacles forgettinginto furthereducation are seen to be related to oneself, not the environ-
ment. Thisinterpretationis supported by the interviewees’ discussion on not botheringto study enough
for exams orthe schools not looking for people like them. Reaching goals is considered to require hard
work and commitment. The students also expressed that they make their own choices based on their
owninterests. Accordingtothe data, these interests seem to be somewhat limited, for example ruling
out almost completely any vocational training or subjects in humanities. In other words, a majority of
the studentsinthis data aimed at the school of economics. Is this a sign of a successful brand from the
part of the economic sciences, interest arisen from the economic crisis or a generation interested in
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economics? Timewise the students seem toview theireducational choices on a short term basis. Adul t-
hood or growing up is not seen as a part of educational choice, and workinglife is seen as distant. Not to
mention the rest of the life. It would seem that finding one’s own path from this starting point is chal-
lenging, and attitudes towards educational choices are complex, especially when there is no certainty of
one’s own direction. In any case, the direction is to move swiftly forward.
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